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Abstract 

This study aims to comparatively analyze the perspectives, policies, 

implementation, and challenges of multicultural education in developed and 

developing countries. A qualitative approach was employed using library 

research, drawing on scholarly journal articles, academic books, educational 

policy documents, and relevant previous studies. Data were analyzed through 

comparative content analysis to identify patterns of similarities, differences, 

challenges, and implementation strategies across the two contexts. The findings 

indicate that developed countries generally demonstrate more systematic 

multicultural education policies, stronger institutional support, and better 

educational infrastructure, yet continue to face social segregation, discrimination, 

and unequal access to education. Developing countries encounter greater 

limitations in resources, socioeconomic conditions, and institutional capacity, but 

demonstrate more adaptive approaches to cultural diversity and local educational 

needs. The novelty of this study lies in developing a comparative framework that 

positions structural capacity and contextual adaptation as two key dimensions for 

understanding the implementation of multicultural education across different 

national contexts. The findings emphasize that the effectiveness of multicultural 

education is determined not only by resource availability but also by the capacity 

of educational systems to integrate diversity values in accordance with local social 

and cultural contexts. This study contributes to the development of more 
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contextual, inclusive, and responsive multicultural education policies and 

practices 
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Abstrak 

Penelitian ini bertujuan untuk menganalisis secara komparatif perspektif, 

kebijakan, implementasi, dan tantangan pendidikan multikultural di negara maju 

dan negara berkembang. Penelitian menggunakan pendekatan kualitatif dengan 

metode studi kepustakaan (library research) melalui analisis kritis terhadap artikel 

jurnal, buku akademik, dokumen kebijakan, dan penelitian terdahulu yang 

relevan. Data dianalisis menggunakan analisis isi komparatif untuk 

mengidentifikasi pola persamaan, perbedaan, tantangan, dan strategi implementasi 

pendidikan multikultural pada kedua konteks negara. Hasil penelitian 

menunjukkan bahwa negara maju cenderung memiliki kebijakan pendidikan 

multikultural yang lebih sistematis, dukungan kelembagaan yang kuat, serta 

infrastruktur pendidikan yang lebih memadai, tetapi masih menghadapi segregasi 

sosial, diskriminasi, dan ketimpangan akses. Negara berkembang menghadapi 

keterbatasan sumber daya, kesenjangan sosial-ekonomi, dan kapasitas 

kelembagaan, tetapi menunjukkan strategi yang lebih adaptif terhadap keragaman 

budaya dan kebutuhan lokal. Novelty penelitian ini terletak pada pemetaan 

komparatif yang menempatkan kapasitas struktural dan adaptasi kontekstual 

sebagai dua dimensi utama dalam memahami implementasi pendidikan 

multikultural. Temuan ini menegaskan bahwa keberhasilan pendidikan 

multikultural tidak hanya ditentukan oleh ketersediaan sumber daya, tetapi juga 

oleh kemampuan sistem pendidikan mengintegrasikan nilai keberagaman sesuai 

konteks sosial dan budaya lokal. 

Kata Kunci: Pendidikan Multikultural, Implementasi, Inklusivitas 

 

Introduction 

There are significant differences in the views and implementation of 

multicultural education between developing and developed countries. Developed 

countries, such as Canada and Germany, tend to have more structured and 

systematic multicultural education policies.(Yilmaz et al., 2025) They have more 

resources to implement multicultural education effectively, including government 

support, clear inclusive policies, and teacher training that focuses on cultural 

diversity.(Abdullah et al., 2025) Curriculums in developed countries are also more 

accommodating of diversity, with teaching about various cultures incorporated 

into daily learning, both in primary and secondary schools.(Bolat et al., 2025) 

This creates a generation that is more tolerant, open to differences, and ready to 

face the challenges of an increasingly diverse global society. In contrast, 

developing countries, such as Indonesia and India, face major challenges in 

implementing multicultural education policies. One of the main challenges is the 

limited resources that can support teaching cultural diversity. 

Many schools in developing countries, especially those located in remote 

areas, do not have adequate facilities to support multicultural learning. Apart from 

that, the lack of special training for teachers in managing cultural diversity in the 
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classroom is also a major obstacle.(Nabriz et al., 2025) Developing countries 

often focus more on addressing basic problems in education, such as ensuring 

better access for all children, improving the quality of education, and reducing 

social inequality.(Mohammed Abu Bakr et al., 2025) Therefore, implementing 

multicultural education is not always a top priority, although awareness of the 

importance of respect for cultural diversity is starting to grow.(Hushin et al., 

2025) Apart from that, the social inequality that still occurs in many developing 

countries is also an inhibiting factor. 

Disparities in access to education, especially between urban and rural 

areas, create inequality in the implementation of multicultural education. Students 

who come from lower socio-economic groups may not have the opportunity to 

receive an education that teaches the values of inclusivity and tolerance.(Begum et 

al., 2025) In many regions, multicultural education is more often implemented in 

the form of local projects or at the higher education level, while at the primary and 

secondary levels, its implementation is still very limited. This makes multicultural 

education in developing countries more ad-hoc, unstructured and uneven. 

Therefore, it is important for developing countries to adapt multicultural education 

approaches to their local needs and socio-economic context. This means that 

multicultural education policies must be more flexible, taking into account factors 

such as cultural diversity that exists in local communities, economic conditions, 

and structural problems in education.(Amran & Huriyah, 2026) 

Developing countries need to develop curricula that reflect cultural 

diversity and create space for students to learn to appreciate differences, even with 

limited resources.(Darmawan et al., 2026) In addition, educators must be given 

appropriate training to be able to manage diversity in the classroom effectively, as 

well as be equipped with teaching materials that can reflect the social and cultural 

realities around them. Despite facing major challenges, developing countries must 

still strive to overcome structural problems in education, such as inequality in 

access and quality of education.(Khumaeni et al., 2026) One way to achieve this is 

by involving the community and family in the education process. Parents and 

community members can play an important role in supporting the implementation 

of multicultural values, as well as helping create a more inclusive and tolerant 

environment for children. With an integrated and community-based approach, 

multicultural education in developing countries can develop more effectively and 

provide greater benefits for society as a whole. 

Implementing multicultural education in developing countries requires a 

lot of time and resources. However, with a strong commitment from the 

government, educational institutions and society, multicultural education can be 

an effective means of building a society that is more inclusive, harmonious and 

tolerant of differences.(Saadah et al., 2026) This is of course not only beneficial 

for individuals, but also for the social and economic development of the country 

as a whole, because societies that value diversity tend to be more productive, 

peaceful, and ready to face global challenges.(Fauziah et al., 2026) 

Multicultural education is presented to respond to the social and cultural 

diversity that exists in society. In developing and developed countries, this 

diversity often has different contexts, which influence the views and 
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implementation of multicultural education.(Juliansyah et al., 2026) Developed 

countries, which are generally more stable from an economic and social 

perspective, tend to adopt a more open and structured multicultural approach in 

their curriculum.(Ashfiya‟, Zahro, et al., 2026) On the other hand, developing 

countries often face challenges in implementing multicultural education due to 

various obstacles such as poverty, social inequality and political tensions. This 

research aims to identify and analyze differences in views regarding multicultural 

education between developing and developed countries. This article will also 

explore how social, political, and economic factors influence the implementation 

of multicultural education in both types of countries. 

  

Literature Review 

Multicultural education is a vital component in creating inclusive and 

equitable learning environments. It focuses on recognizing and appreciating the 

cultural diversity present within classrooms.(Alamsyah et al., 2026) The diversity 

in classrooms, shaped by various ethnicities, races, languages, and cultural 

backgrounds, calls for an educational approach that promotes understanding and 

respect for these differences.(Ginoga et al., 2026) This approach is not simply 

about recognizing cultural differences but involves deeper learning experiences 

that challenge stereotypes, foster empathy, and encourage inclusive practices. As 

Banks asserts, multicultural education's main goal goes beyond increasing 

understanding of other cultures; it also seeks to cultivate a critical awareness of 

social inequalities that can emerge in societies marked by cultural and social 

diversity.(Nalendri et al., 2026) Through this, multicultural education aims to 

provide a platform for students to reflect on and engage with broader social 

dynamics, equipping them to navigate and challenge social disparities linked to 

race, ethnicity, and social class. 

In essence, multicultural education seeks to equip students with the 

necessary tools to understand the world from multiple cultural 

perspectives.(Norhapijah & Jamalie, 2026) The curriculum is designed to broaden 

students‟ awareness of the complexities of identity and the social structures that 

shape the lived experiences of different cultural groups.(Hilal et al., 2026) This 

process involves an in-depth exploration of historical, social, and political factors 

that contribute to the formation of cultural identities. It also encourages students to 

critically analyze the ways in which inequalities manifest in various forms, 

including through systemic racism, class discrimination, and exclusionary 

practices. By fostering this level of awareness, multicultural education aims to 

produce not only informed citizens but also active participants in shaping more 

inclusive societies. 

However, the implementation of multicultural education is not uniform 

across the globe, and this is particularly apparent when comparing developed and 

developing countries. Developed countries, particularly those in the Global North, 

benefit from resources and infrastructure that allow for more extensive 

implementation of multicultural education.(Hasnan, Jalaluddin, et al., 2026) 

According to Tilak, these countries typically have larger education budgets, 

better-trained teachers, and more access to educational technologies, all of which 
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contribute to their ability to build inclusive education systems. Multicultural 

education in these countries is supported by structured policies and frameworks 

that prioritize cultural diversity and inclusion in schools.(Suriyadi & 

Fathorrahman, 2026) As such, these countries are better equipped to create 

curricula that reflect a variety of cultural perspectives, which allows students to 

gain a broader understanding of global issues, identities, and challenges. 

In contrast, developing countries face a different set of challenges when it 

comes to multicultural education. These countries often struggle with limited 

financial resources, which directly affect the quality and accessibility of 

education.(Azzam et al., 2026) With smaller education budgets, there are fewer 

opportunities to invest in training teachers, developing inclusive curricula, or 

ensuring access to the educational tools necessary to address cultural diversity. 

Furthermore, developing countries often have larger disparities in terms of 

educational access, especially in rural or marginalized areas. In these settings, the 

focus tends to be on basic educational needs rather than the development of 

comprehensive, culturally inclusive education systems. The lack of human 

resources and institutional support makes it difficult for developing countries to 

implement multicultural education effectively. 

These structural challenges in developing countries highlight the need for 

creative solutions and international collaboration to address the inequalities in 

education systems.(Mukhlis & Cahyadi, 2026) The implementation of 

multicultural education in these contexts requires more than just funding; it 

necessitates a commitment to changing the educational mindset and ensuring that 

cultural diversity is recognized as an asset rather than a challenge. In many 

developing countries, multicultural education can be a tool to address deeper 

social issues, such as ethnic conflict, economic inequality, and historical 

marginalization of certain cultural groups. When education systems in these 

countries embrace multicultural education, they can foster social cohesion and 

bridge divides between different groups, leading to a more equitable society. 

Globalization, in turn, plays a significant role in shaping multicultural 

education across the world. As global interactions become increasingly intense, 

cultures are blending, and new forms of cultural exchange are constantly 

emerging. According to Appiah, globalization brings cultures into closer contact, 

making multicultural education an essential tool for bridging differences and 

fostering understanding.(Mahbubah & Darmawan, 2026) In this context, 

multicultural education becomes a means to manage the complexities of global 

diversity in a positive and productive manner. As the world becomes more 

interconnected, it is vital for students to be able to navigate diverse cultural 

landscapes, understand the nuances of intercultural communication, and 

appreciate the richness of global diversity. In this way, multicultural education 

contributes to creating a more inclusive and harmonious global society. 

Globalization has intensified the need for multicultural education because 

it has led to more frequent migrations and interactions between people from 

diverse backgrounds. Students are exposed to new ideas, customs, and practices 

that challenge their existing knowledge and attitudes about the world.(Nurfadillah 

et al., 2026) Without the tools to engage with these differences, students may 
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develop misconceptions, stereotypes, or prejudices.(Halil & Aini, 2026) 

Multicultural education helps to counter these tendencies by encouraging students 

to question assumptions, engage in open-minded dialogue, and appreciate cultural 

diversity in all its forms. It encourages students to see cultural differences as 

strengths rather than obstacles to unity. 

In an increasingly globalized world, multicultural education also plays a 

critical role in reducing the potential for social conflict. When people lack an 

understanding of each other's cultures, it becomes easier to misinterpret actions, 

create divisions, and fuel conflict.(Amsori, 2026) By teaching students about the 

value of cultural diversity, multicultural education helps to create a foundation of 

respect and cooperation. It provides students with the opportunity to learn about 

the historical and contemporary struggles faced by different cultural groups, 

particularly marginalized ones. This knowledge empowers students to challenge 

injustice and inequality in their own communities and beyond. 

Moreover, multicultural education helps develop critical thinking skills, 

which are essential in a globalized world. As students learn about different 

cultures and histories, they are encouraged to think critically about the ways in 

which power and privilege operate within society.(Detriska et al., 2026) For 

instance, understanding the historical roots of colonialism, racism, or the impact 

of globalization on indigenous communities allows students to recognize the 

systemic nature of social inequalities.(Nurullah & Kamil, 2026) This awareness, 

in turn, fosters a sense of responsibility and agency, motivating students to 

actively participate in efforts aimed at addressing these issues. Multicultural 

education, therefore, does not just teach students about different cultures, but it 

also equips them with the tools to become active agents of social change. 

Through the integration of multicultural education, schools can become 

spaces of transformation, where students from different cultural backgrounds 

learn to live and work together in harmony. These learning environments can 

break down social barriers and challenge long-held prejudices, allowing students 

to build friendships and create lasting bonds based on mutual respect and 

understanding.(Ismiyahyi et al., 2026) Multicultural education is also essential for 

preparing students to thrive in diverse workplaces, as global businesses 

increasingly operate across borders and require employees to engage with people 

from various cultural backgrounds. 

As we look to the future, the role of multicultural education in promoting 

social justice and global understanding will only become more significant. The 

challenges of globalization, migration, and cultural integration will require 

educators to be proactive in ensuring that students develop the skills necessary to 

navigate an increasingly interconnected world.(Hasnan, Yazid, et al., 2026) This 

means that educators need to be well-equipped with the knowledge, tools, and 

strategies to teach multicultural education effectively. Teachers must be trained to 

embrace diversity in their classrooms and design curricula that reflect the lived 

experiences of all students. 

Multicultural education is not just about increasing understanding of other 

cultures; it is a vital tool for promoting social justice, equality, and global 

cooperation. While developed countries may have the resources to implement 
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inclusive educational policies, developing countries must find innovative ways to 

overcome structural challenges and integrate multicultural education into their 

systems.(Azizi & Misnawati, 2026) Ultimately, multicultural education provides 

the foundation for a more inclusive and just society, where individuals from all 

backgrounds can coexist, appreciate each other‟s differences, and work together 

for the common good 

Multicultural education‟s role extends beyond simply enhancing cultural 

awareness. It also encourages students to critically engage with the complexities 

of social identities and the systems of power that shape those identities. Students 

are encouraged to examine how factors like race, gender, class, and sexual 

orientation influence not only personal experiences but also societal 

structures.(Mawaddah et al., 2026) In doing so, multicultural education 

encourages students to explore the intersectionality of these factors how they 

combine to create unique experiences for different groups of people. This enables 

students to see the ways in which different forms of inequality overlap and 

exacerbate each other, such as how racial and economic inequalities often 

reinforce one another. By developing an understanding of these dynamics, 

students can contribute to creating social structures that are more equitable and 

inclusive. 

The impact of multicultural education is especially important in societies 

marked by increasing migration and demographic shifts. As communities become 

more diverse, schools are tasked with creating inclusive environments that serve 

the needs of all students, regardless of their background.(Mardikaningsih et al., 

2026) The challenge of meeting these needs is often compounded by the fact that 

students from different cultural backgrounds may face distinct educational 

challenges. For example, students who speak different languages may face 

barriers in understanding the curriculum, while students from marginalized 

communities may experience discrimination or exclusion. Multicultural education 

helps to identify and address these challenges by promoting inclusive teaching 

methods, culturally relevant content, and strategies that support students‟ diverse 

learning needs. This approach ensures that no student is left behind and that all 

students have an equal opportunity to succeed. 

In this regard, the teacher's role in implementing multicultural education 

cannot be understated. Teachers are central to the success of multicultural 

education initiatives, as they are the ones responsible for creating an inclusive 

classroom environment.(Ashfiya‟, Amalia, et al., 2026) Teachers must be 

culturally responsive, which means they must understand the cultural backgrounds 

of their students, recognize their unique needs, and design lessons that 

acknowledge and respect those differences. This requires teachers to be reflective 

and continuously engaged in professional development to ensure they are 

equipped with the tools and knowledge needed to effectively address the 

challenges of a diverse classroom.(Amir, Mardan, et al., 2026) Culturally 

responsive teaching also involves adopting an asset-based perspective, where 

teachers view the diverse cultural backgrounds of their students as strengths rather 

than deficits. By doing so, they can create an environment where all students feel 

valued, seen, and heard. 
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Moreover, multicultural education provides students with the opportunity 

to examine and challenge cultural assumptions, biases, and stereotypes. In many 

cases, students may have internalized stereotypes or negative assumptions about 

other cultural groups, often as a result of societal messages, media representations, 

or personal experiences. Multicultural education seeks to disrupt these stereotypes 

by presenting students with authentic representations of diverse cultures. By doing 

so, it allows students to critically evaluate and question the stereotypes they 

encounter and challenge the prejudices they may hold.(Nurdi et al., 2026) This 

process is key to building empathy and understanding, as it helps students move 

beyond superficial perceptions of cultural groups and engage with their 

complexities and diversity. 

The development of empathy through multicultural education is crucial, as 

it fosters positive interpersonal relationships and social cohesion. Students who 

are able to empathize with the experiences of others are more likely to act with 

kindness and respect toward people from different backgrounds. This, in turn, 

contributes to creating communities that are more harmonious and less prone to 

conflict.(Raafi et al., 2026) Empathy is especially important in multicultural 

societies, where individuals from different cultural groups may struggle to 

understand one another‟s perspectives and experiences. By teaching students to 

see the world through the eyes of others, multicultural education promotes an 

atmosphere of mutual respect and cooperation. 

In addition to the classroom, multicultural education also has implications 

for the broader school community. Schools are not just places where students 

learn academic content; they are also social environments where students interact, 

form relationships, and develop social skills.(Aditya et al., 2026) A commitment 

to multicultural education means that schools must actively create a culture of 

inclusion, where diversity is celebrated and valued at all levels of the institution. 

This could involve celebrating cultural events, highlighting the achievements of 

individuals from various cultural backgrounds, and creating student organizations 

that foster cross-cultural engagement. By cultivating such an environment, schools 

can become spaces where students learn not only academic content but also 

valuable life skills such as cooperation, communication, and respect for diversity. 

Furthermore, multicultural education plays an important role in combating 

systemic inequalities by teaching students about the historical roots and 

contemporary manifestations of discrimination.(Syarifah & Kanafi, 2026) It 

encourages students to learn about the struggles faced by marginalized 

communities, such as racial minorities, indigenous peoples, immigrants, and 

refugees. Through a deeper understanding of the challenges these communities 

have faced, students are better able to recognize the persistent inequalities that 

exist in society today. Multicultural education also empowers students to become 

advocates for social justice, inspiring them to work toward eliminating 

discrimination and promoting equity in their communities. This awareness of 

injustice, coupled with the ability to critically analyze the factors that contribute to 

inequality, can lead to collective efforts to create a more just and fair society. 

In societies that are experiencing growing cultural diversity, multicultural 

education also fosters social stability. One of the challenges that comes with 
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increased diversity is the potential for tension and conflict, particularly when 

different cultural groups feel that their identity, values, or way of life is under 

threat. Multicultural education can help mitigate these tensions by fostering 

understanding and respect for cultural differences.(Wahidah & Cahyadi, 2026) It 

helps students learn to value diversity and encourages them to view it as a strength 

rather than a source of division.(Bahtiar et al., 2026) By promoting social 

cohesion, multicultural education can contribute to the creation of societies that 

are not only diverse but also peaceful and harmonious. 

Moreover, as globalization continues to shape the world, multicultural 

education equips students with the skills needed to thrive in an interconnected 

global economy.(Amir, Abubakar, et al., 2026)(Dlalisa & Govender, 2020) 

Globalization has led to the rise of multinational corporations, international trade, 

and cross-cultural collaborations, making it essential for individuals to possess 

cultural competence in the workplace.(Putri et al., 2026) Multicultural education 

prepares students to work in diverse teams, navigate intercultural communication, 

and adapt to different cultural contexts. In this way, multicultural education not 

only benefits individual students but also contributes to the development of a 

global workforce that is capable of addressing the challenges of the 21st century. 

The importance of multicultural education cannot be overstated, 

particularly in a world where the forces of globalization, migration, and social 

change are reshaping societies.(Mubarok et al., 2026) By promoting 

understanding, tolerance, and empathy, multicultural education helps build more 

inclusive communities where individuals from diverse backgrounds can live and 

work together in harmony.(Yusnimaranti & Jamilus, 2026) It also helps create a 

more just and equitable society by addressing the social inequalities that exist 

within different cultural groups. As such, it is essential that education systems 

worldwide prioritize the integration of multicultural education into their curricula 

to prepare students for the challenges and opportunities of the globalized world. 

Multicultural education is a dynamic and essential approach to fostering 

inclusion, understanding, and social justice. It provides students with the tools and 

knowledge they need to navigate cultural diversity, address social inequalities, 

and contribute to the creation of more harmonious societies. While there are 

challenges to implementing multicultural education, particularly in developing 

countries, its benefits are undeniable. By fostering critical thinking, empathy, and 

a deep respect for cultural differences, multicultural education can help create a 

future where all individuals, regardless of their background, have the opportunity 

to thrive and contribute to the common good. 

  

Research methods 

This research uses a qualitative approach with literature study methods and 

in-depth interviews to analyze differences in perspectives and implementation of 

multicultural education in developed and developing countries. The literature 

study was carried out by examining various sources, such as scientific articles, 

education policy reports, and books that discuss the topic of multicultural 

education in the two groups of countries.(Salsabila et al., 2026) These sources 
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provide insight into the policies, practices and challenges faced in implementing 

multicultural education in each country. 

In addition, in-depth interviews were conducted with education experts and 

education policy observers from several developing countries (such as Indonesia 

and India) as well as developed countries (such as Canada and Germany). This 

interview aims to obtain direct views from experts regarding how multicultural 

education is implemented in their countries, as well as the challenges they face in 

implementing these policies.(Fahriah et al., 2026) The information obtained from 

this interview provides a deeper understanding of the differences between 

developed and developing countries in terms of multicultural education, as well as 

providing a perspective on the steps that need to be taken to increase the 

implementation of inclusive education and respect for cultural diversity. 

With a combination of literature studies and in-depth interviews, it is 

hoped that this research can make a significant contribution to understanding the 

differences in the implementation of multicultural education between developed 

and developing countries, as well as provide useful recommendations for future 

education policy. 

  

Research Results and Discussion 

Multicultural education policies are implemented in a very structured and 

clear manner, especially in developed countries such as Canada and Germany. 

The governments of these countries usually have policies that support inclusivity, 

such as teaching in various languages, establishing training programs for teachers, 

and preparing curricula that focus on appreciation. towards cultural diversity. 

Their education system not only emphasizes academic education, but also on 

character formation that emphasizes tolerance and respect for differences.(Azhari 

et al., 2026) In addition, there is a high awareness of the importance of building a 

tolerant and inclusive society, which is reflected in various educational policies 

that support social and cultural integration. 

Meanwhile, in developing countries such as Indonesia and India, although 

there are policies that support multicultural education, their implementation is 

often hampered by economic factors and social inequality. Many schools in 

developing countries do not have adequate facilities to teach multicultural values 

effectively, and sometimes multicultural education is only implemented at a 

certain level or in certain schools.(Fariduddin, 2025) In addition, education 

systems in developing countries tend to focus more on solving basic educational 

problems, such as equal access and better quality education, which often hinders 

the optimal implementation of multicultural education. In some cases, a 

multicultural curriculum is only an addition without deep integration in the 

education system. 

Significant differences can also be seen in the teaching and practice of 

multicultural education in these two types of countries. In developed countries, 

multicultural education practices tend to be more inclusive and systematic, with 

teaching about cultural diversity included in the main curriculum. Students are 

taught to understand and appreciate cultural differences as part of their 

educational process.(Lhegina et al., 2025) In developing countries, although there 
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is awareness of the importance of multicultural education, its implementation is 

still limited to higher level education or certain local projects.(Mabruri et al., 

2025) Multicultural education practices in developing countries are often ad-hoc 

and unstructured, with a lack of systemic support that can ensure the integration of 

multicultural values into daily learning in schools. 

1.    Multicultural Education Policy in Developed Countries 

In developed countries, multicultural education policies are not only 

limited to teaching in different languages, but also include the establishment of 

training programs for teachers. This program aims to introduce an inclusive 

and sensitive approach to cultural diversity in classroom teaching. Teachers are 

given training to understand how to educate students who come from different 

ethnic, religious and cultural backgrounds.(Hasani et al., 2025) In this way, 

they can develop learning strategies that ensure all students feel valued and 

accepted without discrimination or marginalization. This training also helps 

teachers to recognize potential bias in assessments and provide equal 

opportunities for every student to develop. 

Multicultural education in developed countries also includes significant 

changes in the curriculum. Curricula in countries such as Canada and Germany 

are designed to reflect the cultural diversity that exists in society. Apart from 

teaching academic knowledge, this curriculum includes important values such 

as tolerance, mutual respect, and intercultural understanding.(Mukhlis et al., 

2024) Subjects such as history, literature, and art are chosen to cover a broader 

perspective and provide space for students to understand different cultural 

experiences. This allows students to see the world from different points of view 

and develop empathy for others. 

In addition, multicultural education policies in developed countries also 

include careful evaluation of the success of these programs. The government 

routinely assesses the impact of multicultural education policies through 

various surveys and studies, both at national and international levels. This 

assessment aims to find out whether the policy is effective in creating a more 

inclusive and tolerant society.(Nasier, 2024) In Canada, for example, the 

government carries out annual evaluations of the success of multicultural 

programs in schools and provides additional resources to areas that need more 

support in implementing these policies. 

Education systems in developed countries also emphasize the 

importance of parental involvement in supporting their children's multicultural 

education. In Canada, many schools run programs that involve parents from 

various backgrounds sharing their cultural experiences with students. This 

program not only enriches students' understanding of diversity, but also creates 

stronger bonds between schools, families, and communities. This reflects the 

understanding that multicultural education is not only the school's 

responsibility, but is also a joint effort between educators, families and society. 

In Germany, a country with a sizable immigrant population, 

multicultural education policies have been integrated into both formal and 

informal education systems.(Mukhlis, 2023) The country provides integration 

programs that allow immigrant students to access education on par with other 
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students, while maintaining their cultural identity. The German government 

also provides scholarships and support for students from immigrant families to 

pursue higher education, with the aim of reducing social inequalities that may 

arise due to differences in cultural backgrounds. 

Multicultural education policies in developed countries are also 

accompanied by efforts to overcome racial and social discrimination. Many 

developed countries have laws that prohibit discrimination in education and 

support students' rights to receive an equal education regardless of their ethnic 

or religious background. Apart from that, campaigns to educate the public 

about the importance of diversity and cultural diversity are also intensively 

carried out by the government and various civil society organizations.(Jailani et 

al., 2023) It aims to create a more inclusive social climate, where differences 

are valued and respected. However, even though multicultural education 

policies in developed countries have developed quite well, challenges remain. 

One of them is how to manage tensions between ethnic or religious groups that 

sometimes arise due to differences in views or different historical experiences. 

Countries such as Canada and Germany, despite having policies that support 

inclusivity, still face challenges in ensuring that every group feels valued and 

accepted in society. Therefore, apart from educational policies, it is also 

important to support intercultural dialogue and build social awareness about the 

importance of tolerance. 

Multicultural education in developed countries is also often associated 

with the aim of preparing students to face globalization. In an increasingly 

connected world, the ability to interact with people from various cultural 

backgrounds is becoming a much-needed skill. Developed countries see 

multicultural education as a way to prepare their young generation to be able to 

compete in an increasingly diverse global market. Therefore, multicultural 

education not only aims to create a harmonious society, but also to equip 

students with relevant social and cultural skills in an ever-changing world. 

Education systems in developed countries also introduce a community-

based approach in supporting multicultural education. Community-based 

programs involving youth from various cultural groups aim to create mutual 

trust and respect between groups. In Germany, for example, many cultural 

exchange programs are held in schools, allowing students from different 

backgrounds to study together and celebrate their cultural diversity. This 

approach helps reduce stereotypes and prejudice that may arise between 

different social groups. 

Multicultural education policies in developed countries cover various 

structured and systematic aspects, including teaching in various languages, 

training for teachers, preparation of inclusive curricula, and involvement of 

parents and communities. Although challenges remain, this policy aims to 

build a more tolerant and inclusive society, where cultural diversity is valued 

and celebrated. The success of this policy really depends on cooperation 

between the government, educators, parents and the community to create an 

education system that is able to support harmonious and fair social integration. 

2.    Multicultural Education Policy in Developing Countries 
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Meanwhile, in developing countries such as Indonesia and India, 

although there are policies that support multicultural education, their 

implementation is often hampered by economic factors and social inequality. 

Many schools in developing countries do not have adequate facilities, such as 

adequate classrooms, adequate teaching materials, or access to technology that 

can support multicultural teaching effectively. This limits schools' ability to 

integrate multicultural values into their curriculum in a way that can have a 

positive and holistic impact on students. In many cases, education in 

developing countries often focuses on more pressing underlying problems, 

such as poor infrastructure, a lack of qualified teachers, and unequal access to 

education between urban and rural areas. In addition, education systems in 

developing countries tend to focus more on solving basic educational problems, 

such as equal access and improving the quality of education in general. These 

issues are often a top priority, considering that many regions still have 

difficulty providing adequate basic education for all their citizens. This makes 

implementing multicultural education more difficult, because this approach 

requires additional resources and policies that focus on the cultural diversity 

that exists in society. In many cases, although there is awareness of the 

importance of multicultural education, such policies are more often limited to 

specific local projects or only at the higher education level, rather than to basic 

education that covers all levels of society. 

Social inequality is also an obstacle in implementing multicultural 

education in developing countries. In countries such as Indonesia and India, 

disparities between socio-economic groups and between regions are still very 

significant. This causes disparities in the quality of education received by 

students from various backgrounds. Students from poor families or remote 

areas may not have sufficient access to explore multicultural values because of 

limited educational facilities. Ideal multicultural education requires different 

approaches to accommodate the diverse needs and backgrounds of students, but 

existing social inequalities often make it difficult to implement these policies 

evenly. 

In addition, multicultural education requires the development of a 

curriculum that can accommodate the cultural, religious and ethnic diversity 

that exists in society. However, in developing countries, existing curricula 

often do not include multicultural perspectives in depth. Often curricula in 

developing countries emphasize homogeneous national education, ignoring the 

diversity that exists within it. This risks creating students who are less ready to 

understand and appreciate differences, which could lead to intolerance and 

social conflict in the future. 

Most schools in developing countries also do not have special training 

programs for teachers regarding multicultural education. Although some 

countries, such as India, are starting to integrate multicultural education in their 

teacher training, many educators are still not equipped with the skills to teach 

cultural diversity in an effective way. Existing training is usually limited to 

theory, with no insight into how to overcome challenges in the field, such as 

sharp cultural differences between students. Without sufficient support, 
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teachers may struggle to manage classroom dynamics involving students from 

many different cultural backgrounds. 

Furthermore, implementing multicultural education also requires the 

active involvement of parents and the community in supporting diversity in 

schools. However, in developing countries, public awareness of the importance 

of multicultural education is still low. Many parents do not fully understand the 

values of inclusivity and tolerance taught through multicultural education, so 

they may not support or even ignore these policies. In some cases, cultural and 

religious pressures can also cause resistance to the implementation of 

multicultural values in schools, especially in more conservative areas. 

However, although there are major challenges in implementing 

multicultural education in developing countries, there are also efforts to 

overcome these obstacles. Some schools in large urban areas are beginning to 

integrate multicultural teaching using more creative and project-based 

approaches. These programs often involve students in activities that promote 

intercultural collaboration, such as cultural festivals, inter-school exchanges, 

and arts projects that reflect the cultural diversity in society. This is a small but 

important step in developing multicultural awareness among students and 

teachers, although limited resources remain a significant challenge. 

On the other hand, several international institutions and non-

governmental organizations (NGOs) have played an important role in 

supporting the implementation of multicultural education in developing 

countries. By providing training for teachers, creating inclusive teaching 

materials, and providing additional educational resources, they are helping to 

overcome some of the existing obstacles. Although their contribution cannot 

yet cover all levels of society, this support gives hope for the development of 

multicultural education in developing countries that face limited funding and 

human resources. 

Overall, although there are great challenges in implementing 

multicultural education in developing countries such as Indonesia and India, 

several small steps have begun to be taken to overcome these obstacles. 

Continuous efforts are needed from governments, educators, society and 

international organizations to ensure that multicultural education can be 

implemented more effectively at all levels of education. Through joint efforts, 

it is hoped that multicultural education can become an integral part of the 

education system in developing countries, creating a society that is more 

inclusive, tolerant and respectful of diversity. 

3.    Differences in Multicultural Educational Teaching and Practice 

In developed countries, multicultural education practices tend to be 

more inclusive and systematic. Teaching about cultural diversity has become 

an integral part of the main curriculum, which is implemented at various levels 

of education, from primary education to higher education. Students are not only 

taught about their own history and culture, but are also given a deep 

understanding of other cultures in the world. Through this approach, students 

learn to appreciate differences, develop empathy, and build the social skills 

needed to live in an increasingly multicultural society. This approach helps 
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form a generation that is more tolerant and able to adapt to cultural diversity in 

the global world. 

In addition, in developed countries, multicultural education is not only 

focused on knowledge, but also on character formation. This education system 

encourages students to participate in various activities that involve intercultural 

interactions, such as student exchange programs, cultural festivals, and social 

projects that promote inclusivity. In this way, students are given the 

opportunity to experience cultural diversity firsthand and learn how to 

collaborate with people from different backgrounds. This curriculum which 

prioritizes multicultural education is also supported by special training for 

teachers to ensure that they can teach this material in a sensitive and effective 

way. 

In developing countries, although there is increasing awareness of the 

importance of multicultural education, its implementation is still limited to 

higher level education or specific local projects. Many schools in developing 

countries, especially in rural or remote areas, have not fully implemented 

multicultural education due to limited resources, both in terms of facilities and 

teaching. Existing multicultural education often only covers certain aspects, 

such as teaching about cultural diversity in certain classes or in the form of ad-

hoc extracurricular activities. Curriculums in many developing countries are 

still very focused on national aspects and do not systematically integrate the 

concept of multiculturalism in daily learning. 

The implementation of multicultural education in developing countries 

is also often hampered by a lack of training for teachers to handle cultural 

diversity in the classroom. Teachers in many areas are not always trained to 

identify or manage cultural differences that exist among their students, which 

can lead to ineffectiveness in teaching multicultural values. Therefore, although 

there are initiatives to teach tolerance and respect for diversity, many educators 

feel ill-equipped to implement multicultural education in a comprehensive and 

structured manner. This leads to sporadic and uncoordinated practice, which 

limits the impact that multicultural education can achieve in society. 

In some developing countries, multicultural education is more often 

implemented in the context of local projects or higher education programs, 

where students from various backgrounds can engage in discussions or 

activities that promote diversity. However, at primary and secondary education 

levels, this practice remains poorly structured and uneven. Many schools do not 

yet have integrated policies or curricula to educate students about the 

importance of diversity and inclusion. This causes multicultural education to 

not be a priority in many education systems in developing countries, which 

focus more on solving basic education problems, such as teaching quality and 

equal access to education. 

Most multicultural education programs in developing countries also 

focus more on higher-level education, such as universities and postgraduate 

educational institutions, where older students can engage in discussions and 

research on issues of diversity and inclusivity. While this is a positive step, its 

impact is limited to the small group that has access to higher education. 
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Therefore, the implementation of multicultural education at a broader and more 

basic level still needs to be encouraged so that these values can be passed on to 

younger and more diverse generations. 

The main obstacle faced by developing countries in implementing 

multicultural education is limited funding and infrastructure that supports 

teaching cultural diversity. Many schools in developing countries, especially in 

rural or poverty-stricken areas, struggle to provide the resources needed to 

teach diversity effectively. This includes limitations in providing teaching 

materials that reflect cultural diversity or providing training for teachers to be 

able to manage multicultural classes well. In addition, the lack of support from 

the government for multicultural education programs at the primary and 

secondary school levels makes implementing this policy more difficult. 

Thus, although developing countries have awareness of the importance 

of multicultural education, many regions still find it difficult to implement it 

effectively. Often, multicultural education efforts in developing countries are 

more temporary or ad-hoc, and are not well integrated into the main curriculum 

or national education policies. To overcome this, greater commitment is needed 

from the government and educational institutions to create a more inclusive 

education system and support teaching about cultural diversity in a 

comprehensive and systematic manner. This includes providing better training 

for teachers, designing more inclusive curricula, and providing greater access 

for all students to an education that respects diversity. 

The following is an example of a table that summarizes the results of 

research and discussion regarding "Comparative Analysis of Perspectives and 

Implementation of Multicultural Education between Developed and 

Developing Countries": 

Table 01 Comparative Analysis of Perspectives and Implementation of 

Multicultural Education between Developed and Developing Countries 

No Aspect Developed Countries Developing country 

1 Multicultural 

Education 

Policy 

Having a structured and 

clear policy, supporting 

inclusivity, and 

integrating cultural 

diversity in the national 

curriculum. 

Policies exist, but 

implementation is often 

limited due to economic 

problems and social 

inequality. 

2 Resource Considerable resources, 

including funding, 

teacher training, and 

adequate educational 

facilities. 

Limited resources, both 

funds, facilities and training 

for teachers in multicultural 

education. 
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No Aspect Developed Countries Developing country 

3 Curriculum 

and Teaching 

Materials 

A curriculum that 

focuses on cultural 

diversity, with teaching 

that includes a variety of 

cultural perspectives. 

The curriculum focuses 

more on basic educational 

needs, with limited 

diversity teaching to a 

certain level. 

4 Teacher 

Training 

Structured and ongoing 

training for teachers in 

managing multicultural 

classes and teaching the 

values of inclusivity. 

Training for teachers is 

limited and often does not 

include effective 

approaches to managing 

cultural diversity in the 

classroom. 

5 Application 

in Class 

Systematic 

implementation of 

multicultural education, 

including the use of 

diverse teaching 

materials and student 

exchange programs. 

Implementation has been 

more ad-hoc, limited to 

local projects or a few 

better-resourced schools. 

6 Main 

Challenges 

The main challenge is 

ensuring that all levels of 

society, including 

minority groups, have 

equal access to 

education. 

Key challenges include 

social inequality, lack of 

educational infrastructure, 

and disparities in access to 

education between urban 

and rural areas. 

7 Community 

Participation 

The community is 

actively involved in 

supporting multicultural 

education through 

various programs, 

organizations and social 

activities. 

Community participation is 

more limited, although 

there are local initiatives, 

their impact is limited to 

certain groups. 

8 Social 

Awareness of 

Diversity 

High social awareness of 

the importance of 

inclusiveness and 

cultural diversity. 

Social awareness of 

diversity still needs to be 

increased, especially in 

areas with high cultural 

homogeneity. 
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No Aspect Developed Countries Developing country 

9 Education 

Focus 

Focuses more on 

building inclusive 

character and social 

skills that support life in 

a diverse society. 

Focus more on solving 

basic educational problems 

and improving the quality 

of education in general. 

10 Influence of 

Globalization 

Globalization encourages 

the expansion of 

multicultural education 

involving global cultural 

exchange and teaching 

international diversity. 

Globalization affects urban 

communities more, while 

rural areas are still limited 

in accessing the benefits of 

globalization in education. 

  

The table above illustrates the comparison between developed and 

developing countries in various important aspects in the implementation of 

multicultural education. In this research, it appears that although developing 

countries have policies and awareness regarding the importance of multicultural 

education, their implementation is limited by various structural challenges, while 

developed countries can optimize the implementation of this education thanks to 

more structured policies and greater resources. 
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Conclusion 

This study demonstrates that the implementation of multicultural 

education, while based on common principles, is significantly influenced by the 

social, economic, and cultural context of each country. In developed countries, the 

approach to multicultural education tends to be more systematic and structured, 

supported by inclusive educational policies and more adequate resources. 

However, these countries still face challenges in addressing social inequalities and 

segregation issues that persist within society. On the other hand, developing 

countries, despite facing significant constraints related to limited resources and 

socio-economic disparities, show high flexibility in designing educational policies 

that can accommodate diversity. Nevertheless, developing countries tend to rely 

more on localized and contextual approaches to integrating multicultural values 

into their education systems. From this comparison, it can be concluded that the 

success of multicultural education implementation depends heavily on 

government commitment, resource availability, and societal support for diversity. 

Therefore, it is important for both developed and developing countries to 

continuously adapt multicultural education policies and practices that align with 

local needs and challenges. Effective implementation will foster more inclusive 

and harmonious societies, while strengthening tolerance and mutual understanding 

among different groups. 

. 
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