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Abstract 

This study aims to analyze the fundamental principles of Islamic pedagogy and examine 
their contributions to the development of contemporary educational thought. The study 
employed a qualitative library research method by critically analyzing and synthesizing 
classical and contemporary Islamic texts, educational theories, and scholarly literature 
related to Islamic pedagogy and contemporary educational discourse. The findings 
indicate that Islamic pedagogy is founded on an integrative educational orientation that 
combines intellectual development, spiritual cultivation, moral formation, and social 
responsibility. Four major contributions were identified: the integration of knowledge and 
values, character and ethical formation, learner-centered educational development, and 
the cultivation of critical and reflective thinking. These principles demonstrate substantial 
relevance to contemporary educational challenges, particularly the increasing demand for 
holistic, humanistic, ethical, and transformative learning. The novelty of this study lies in 
the formulation of an integrative conceptual perspective that positions Islamic pedagogy 
not merely as a religious educational tradition but as a relevant epistemological and 
pedagogical framework for enriching contemporary educational thought. The study 
therefore contributes to strengthening academic dialogue between Islamic intellectual 
traditions and modern educational theories. 
Keywords: Islamic Pedagogy, Educational Thought, Modern Education 
 
Introduction 

Contemporary education is increasingly confronted by questions that extend 
beyond academic achievement, including the formation of character, ethical judgment, 
spiritual orientation, and social responsibility.(Rifai et al., 2025) The supplied study 
identifies Islamic pedagogy as particularly relevant because modern educational systems 
frequently privilege cognitive performance while giving insufficient attention to moral 
and spiritual development. Yusran and Effendi (2024) emphasize the educational 
significance of integrating intellectual development with broader human formation. Laela 
Sari and Mulyani (2024) similarly show that moral formation is influenced by the 
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educational environment surrounding learners.(Ali et al., 2025) These findings indicate 
that educational quality cannot be assessed solely through measurable cognitive 
outcomes. Islamic pedagogy therefore deserves renewed attention as a framework for 
reconnecting knowledge with purpose, responsibility, and human dignity. 

The contemporary debate about educational purpose also reveals a growing 
concern with the fragmentation of learning. Modern curricula often divide knowledge 
into specialized disciplines, while students may struggle to understand the ethical and 
social significance of what they learn.(Nikmah & Nasikhin, 2025) The source study 
argues that Islamic epistemology offers an alternative by relating rational, experiential, 
ethical, and spiritual dimensions of knowledge. Farina (2024) illustrates the continuing 
relevance of digital learning resources while implicitly demonstrating the need for 
educational frameworks that guide how technology is used. Casudi et al. (2025) further 
demonstrate that character education can be integrated into specific Islamic learning 
domains rather than treated as an isolated curricular component. Consequently, Islamic 
pedagogy can contribute to contemporary thought by restoring meaningful relationships 
among knowledge, values, and human action. 

A second challenge concerns the weakening of ethical dispositions in educational 
environments. Contemporary institutions increasingly discuss empathy, integrity, 
responsibility, and respectful interaction because academic competence alone does not 
guarantee socially constructive behavior. Amin et al. (2025) show that educational 
innovation can be connected with structured learning processes, while Laela Sari and 
Mulyani (2024) demonstrate the importance of environmental influences on students' 
character. Islamic pedagogy places adab at the center of educational activity, making 
ethical conduct part of the learning process rather than an external supplement.(Erturk, 
2022) Mukhlis (2025) presents Islamic educational thinking as concerned with purposes 
and practices that shape students beyond academic performance. The implication is that 
contemporary educational reform can benefit from a conception of learning in which 
knowledge is expected to transform conduct. 

The renewed interest in non-Western educational philosophies provides another 
reason to examine Islamic pedagogy systematically. Educational thought has often been 
narrated through dominant Western intellectual traditions, even though Muslim scholars 
developed extensive theories of knowledge, learning, character, and social development. 
The supplied literature highlights the continuing relevance of classical figures such as Al-
Ghazali, Ibn Khaldun, and Ibn Sina.(Habib, 2025) Their educational ideas can be read as 
resources for dialogue rather than as historical artifacts that must simply be preserved. 
Faiz et al. (2025) demonstrate contemporary interest in pedagogical practices associated 
with Qur'anic learning and teacher guidance. This body of work supports a broader 
conception of educational theory in which Islamic intellectual traditions participate 
actively in contemporary debates. 

Learner-centered education is another major area in which Islamic pedagogy 
intersects with contemporary educational thought.(Barton et al., 2021) Modern 
pedagogies increasingly emphasize student participation, dialogue, experience, 
mentoring, and differentiated learning. The supplied study identifies talaqqi, deliberation, 
demonstration, observation, and practical activity as pedagogical traditions that can be 
interpreted in relation to these contemporary approaches. Mabruri et al. (2025) illustrate 
how digital applications can be incorporated into Qur'anic learning, showing that Islamic 
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learning practices can adapt to new technological environments. Qomariyah and 
Anggraini (2025) likewise report the use of collaborative learning in Islamic Religious 
Education within the Independent Curriculum. These developments suggest that Islamic 
pedagogy should not be reduced to teacher-centered transmission but understood as a 
flexible tradition capable of supporting active learning. 

Digital transformation has intensified the need for an ethical framework for 
educational practice. Learning management systems, online platforms, digital media, and 
artificial intelligence expand access to information, but they also create challenges 
involving misinformation, distraction, academic integrity, privacy, and responsible 
participation. Fariduddin (2025) discusses Islamic education in a digitally mediated 
environment marked by social fragmentation, while Mabruri et al. (2025) demonstrate 
the use of digital applications in Qur'anic learning. Mpungose and Khoza (2022) show 
that learning management systems shape contemporary student experiences, indicating 
that technology is now structurally embedded in education. Islamic pedagogy can respond 
to this transformation by emphasizing responsibility, discipline, discernment, and 
purposeful knowledge seeking.(Yani et al., 2022) The contribution is therefore not simply 
technological adoption but ethical direction for digital learning. 

The epistemological dimension of Islamic pedagogy is particularly important 
because it challenges narrow definitions of legitimate knowledge. The source study 
describes Islamic epistemology as integrating revelation, reason, experience, and intuition 
within a unified conception of knowledge. Such integration can provide a conceptual 
response to educational fragmentation, especially when scientific specialization becomes 
disconnected from ethical reflection. Mukhlis et al. (2024) emphasize educational 
purposes that connect worldly development, preparation for the hereafter, and Muslim 
character formation. Fauzan and Mubarok (2024) likewise foreground spiritual 
intelligence as a dimension of Islamic Religious Education. These perspectives suggest 
that contemporary educational thought can be enriched by treating epistemology as 
inseparable from questions about the ends and responsibilities of knowing. 

The concept of adab provides a particularly distinctive contribution to this 
discussion. Adab refers not merely to manners but to an ethical orientation that shapes 
how knowledge is acquired, interpreted, and practiced. The source article positions adab 
as a response to educational problems arising when knowledge becomes disconnected 
from moral responsibility. Latifah (2025) discusses the strengthening of Islamic Religious 
Education implementation in the context of curriculum change, providing a practical 
setting in which values must be translated into learning. Casudi et al. (2025) similarly 
show that character education can be embedded within Aqidah Akhlaq instruction. Taken 
together, these studies indicate that adab can function as a curricular and pedagogical 
principle rather than simply a behavioral expectation. 

Islamic pedagogy also offers a distinctive account of the human person as a 
learner. The concept of fitrah emphasizes innate potential while recognizing the formative 
role of education, environment, discipline, and guidance.(Alduraywish et al., 2022) This 
perspective resonates with contemporary individualized learning because students are not 
assumed to possess identical capacities, needs, interests, or developmental trajectories. 
Furqon et al. (2023) demonstrate the influence of learning management systems on 
students, highlighting the importance of considering learner interaction with educational 
environments. Kuswianto and Ariyanti (2025) show how contemporary Muslim learners 
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engage with digital religious communication, further demonstrating that learner identity 
is shaped by changing contexts. Islamic pedagogy can therefore contribute to learner-
centered theory by combining recognition of individual potential with moral and spiritual 
purpose. 

The teacher occupies a similarly important position within Islamic pedagogy. 
Rather than functioning only as a transmitter of information, the teacher is understood as 
a model whose character, sincerity, patience, and conduct influence the educational 
process. Firmansyah (2025) emphasizes the purpose of education from the perspective of 
hadith and its role in dynamically instilling Islamic values in everyday life. Faiz et al. 
(2025) also illustrate the importance of teacher roles in Qur'anic memorization practices. 
Contemporary education increasingly recognizes that teacher-student relationships affect 
engagement, trust, and learning outcomes.(Nabriz et al., 2025) The Islamic conception of 
teachers as moral exemplars can therefore strengthen contemporary teacher 
professionalism by connecting pedagogical competence with ethical credibility. 

The relationship between education and society constitutes another important 
dimension of Islamic pedagogy. Education in the Islamic intellectual tradition is not 
isolated from the formation of families, communities, institutions, and civilization. 
Fauzan and Mubarok (2024) show that spiritual intelligence can become part of 
educational practice, while Miftahudin and Husni (2024) examine pesantren evaluation 
across different historical periods. These perspectives demonstrate that educational 
institutions evolve in response to social conditions while maintaining normative purposes. 
Contemporary educational systems likewise require institutions that prepare learners to 
participate responsibly in society rather than merely compete for individual credentials. 
Islamic pedagogy consequently provides a social conception of education that connects 
personal formation with communal well-being. 

Holistic education has become an increasingly influential aspiration in 
contemporary educational discourse. It seeks to integrate intellectual, emotional, social, 
moral, and sometimes spiritual dimensions of development. The supplied article 
associates this orientation with the Islamic concept of the complete or balanced human 
being, while Mukhlis et al. (2024) explicitly connect educational purposes with character 
and contribution to society. Syifa and Hasanah (2025) discuss tazkiyatun nafs as a process 
of inner purification and self-development, which adds a formative dimension to the 
concept of holistic education. This orientation differs from models that define educational 
success predominantly through academic achievement.(Alshammari, 2020) Islamic 
pedagogy therefore offers a coherent philosophical basis for understanding holistic 
education as the cultivation of the whole person. 

The integration of religious and general knowledge is another central concern. 
Contemporary educational systems often separate disciplinary knowledge from moral or 
religious interpretation, creating institutional boundaries between what is considered 
scientific, social, and spiritual learning. The supplied study argues that Islamic curriculum 
thought seeks to overcome this separation through an integrative orientation. Although 
the reference list contains studies focused on particular learning technologies and 
practices, their collective pattern demonstrates that Islamic education is increasingly 
engaging modern pedagogical forms. Latifah (2025) provides evidence of Islamic 
Religious Education operating within the Independent Curriculum, while Qomariyah and 
Anggraini (2025) show the use of active collaborative methods in that context. The 
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broader implication is that integration should be understood not as eliminating 
disciplinary specialization but as reconnecting specialized knowledge with shared 
educational purposes. 

Critical thinking is sometimes incorrectly portrayed as a characteristic that 
belongs exclusively to modern education. The supplied literature instead indicates that 
Islamic intellectual traditions have long valued reasoning, deliberation, interpretation, and 
disciplined inquiry. Mukhlis et al. (2024) frame Islamic education around purposes that 
require students to connect knowledge with moral action, while Qomariyah and 
Anggraini (2025) demonstrate the use of collaborative learning to increase student 
activeness. Critical thinking within an Islamic framework, however, is not necessarily 
value-neutral. It can be directed toward responsible judgment, intellectual humility, and 
ethical action. This distinction enables Islamic pedagogy to contribute to contemporary 
critical thinking by linking cognitive rigor with moral accountability. 

Experiential learning also demonstrates the adaptability of Islamic pedagogy. 
Islamic educational traditions include demonstration, practice, memorization followed by 
understanding, social activity, and embodied religious routines. Kristiana et al. (2023) 
show that online student engagement is an important issue in contemporary higher 
education, emphasizing that participation is central to meaningful learning. The source 
article connects practical Islamic learning with project-based and experiential approaches. 
Mabruri et al. (2025) further show how Qur'anic learning can incorporate digital 
applications without abandoning its educational purpose. These patterns indicate that 
experience can function as a bridge between knowledge acquisition, habit formation, and 
practical competence. 

The spiritual dimension remains one of the most distinctive contributions of 
Islamic pedagogy. Whereas many contemporary educational systems operate within 
secular institutional frameworks, Islamic education treats spirituality as integral to the 
meaning of learning and human development. Fauzan and Mubarok (2024) discuss the 
development of spiritual intelligence through Islamic Religious Education, while Syifa 
and Hasanah (2025) emphasize tazkiyatun nafs in Islamic thought. These perspectives 
suggest that spirituality can be understood as a dimension of educational formation rather 
than merely an extracurricular religious activity. The challenge for contemporary 
education is to engage this dimension respectfully without reducing plural educational 
environments to a single worldview.(Bakr et al., 2025) Islamic pedagogy can contribute 
through conceptual dialogue, particularly around meaning, responsibility, inner 
discipline, and human flourishing. Islamic pedagogy has potential significance for global 
educational dialogue because its central values include justice, compassion, 
responsibility, dignity, and stewardship. The source study connects these principles with 
contemporary concerns such as sustainability, citizenship, inclusion, and ethical 
technology. Fariduddin (2025) highlights the challenges posed by digital social conflict, 
while Arifin et al. (2024) describe religious-cultural transformation in Islamic education. 
Such studies suggest that Islamic educational thought can address global issues when 
interpreted contextually rather than applied mechanically. The relevance of Islamic 
pedagogy therefore lies in its capacity to contribute ethical and philosophical resources 
to plural educational conversations. This study consequently investigates how Islamic 
pedagogy can shape contemporary educational thought through an integrative analysis of 
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its epistemology, purposes, methods, teacher role, learner conception, and social 
orientation.. 
Literature Review 

The literature on Islamic pedagogy begins from a long intellectual history in which 
education was understood as a process of forming the person rather than merely 
transferring information. Classical thinkers such as Al-Ghazali, Ibn Khaldun, and Ibn 
Sina are repeatedly identified in the supplied study as foundational contributors. Rivai 
and Rahmawati (2025) emphasize contemporary efforts to develop teaching materials 
around twenty-first-century learning, which demonstrates the continuing movement 
between Islamic educational principles and current pedagogical demands. Mukhlis et al. 
(2024) similarly frame Islamic educational purposes around worldly life, the hereafter, 
and Muslim character. The literature therefore supports a historical-continuity perspective 
in which classical concepts are interpreted through contemporary educational needs. This 
study adopts that perspective while focusing specifically on how those concepts can shape 
contemporary educational thought. 

Adab constitutes one of the most frequently emphasized concepts in the supplied 
literature. It refers to ethical conduct, intellectual discipline, respect, and the proper 
orientation of the learner toward knowledge and others. Latifah (2025) situates Islamic 
Religious Education within contemporary curriculum implementation, demonstrating 
that value formation remains a practical pedagogical concern. Casudi et al. (2025) provide 
a more concrete example by examining the integration of character education into Aqidah 
Akhlaq learning. These studies suggest that adab is best understood as a pedagogical 
culture that influences curriculum, teaching relationships, classroom behavior, and 
assessment. Consequently, contemporary educational thought can draw from adab 
without treating it merely as a list of moral rules. 

Islamic epistemology represents a second major strand of the literature. The 
source study presents revelation, reason, experience, and intuition as dimensions that can 
be integrated rather than treated as mutually exclusive sources of educational meaning. 
Mukhlis et al. (2024) reinforce the importance of connecting knowledge with broader 
human purposes, while Fauzan and Mubarok (2024) emphasize spiritual intelligence in 
Islamic Religious Education. The literature consequently challenges an exclusively 
instrumental view of knowledge. It proposes that education should ask not only what 
learners know but also why knowledge matters and how it should be used. This 
epistemological orientation provides a philosophical basis for reconstructing 
contemporary education around meaningful and responsible knowledge. 

Teaching methods provide another important area of previous research. Islamic 
educational practice has included talaqqi, memorization, dialogue, demonstration, 
deliberation, and practical activity. Mabruri et al. (2025) demonstrate the incorporation 
of digital applications into Qur'anic learning, while Qomariyah and Anggraini (2025) 
report active collaborative learning in Islamic Religious Education. These studies indicate 
that Islamic pedagogy can accommodate both traditional and innovative instructional 
forms.(Susanti et al., 2025) The continuity lies not in preserving one fixed method but in 
preserving the educational purposes that methods are expected to serve. Accordingly, the 
literature supports a contextual approach in which classical methods are adapted rather 
than abandoned. 
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Curriculum integration is another recurring theme. The source article identifies 
Islamic intellectual thinkers such as Fazlur Rahman, Ismail Raji al-Faruqi, and Ziauddin 
Sardar as important voices in debates over the relationship between religious and general 
knowledge. Latifah (2025) shows that Islamic Religious Education operates within a 
broader national curriculum framework, making integration an institutional rather than 
merely philosophical question. The literature suggests that knowledge integration 
requires more than adding religious content to secular subjects.(Hushin et al., 2025) It 
requires an organizing conception of knowledge that relates disciplinary competence to 
ethical and human purposes. This insight is central to the argument that Islamic pedagogy 
can shape contemporary educational thought at the level of curriculum philosophy. 

The educational goal of forming a balanced human being also appears 
prominently in the literature. Mukhlis et al. (2024) connect Islamic educational purposes 
with character formation and positive social contribution. Syifa and Hasanah (2025) 
discuss tazkiyatun nafs, emphasizing inner purification as part of Islamic intellectual 
formation. These studies extend the meaning of educational success beyond cognitive 
achievement. They indicate that emotional, moral, spiritual, and social dimensions should 
be considered in educational planning. The literature therefore provides a conceptual 
basis for positioning Islamic pedagogy within contemporary debates about holistic 
education. 

Teacher professionalism is also treated as an essential component of Islamic 
pedagogy. In Islamic educational thought, teachers have pedagogical responsibilities as 
well as ethical and formative responsibilities. Firmansyah (2025) highlights the role of 
hadith-based educational purposes in instilling Islamic values in daily life. Faiz et al. 
(2025) demonstrate the importance of teacher guidance in Qur'anic memorization 
practices. Contemporary research on online learning and student engagement further 
suggests that relationships and instructional design remain important even when teaching 
is mediated by technology (Kristiana et al., 2023). The literature therefore supports a 
model of teacher professionalism that combines competence, relational capacity, ethical 
example, and contextual adaptability. 

The learner is represented in Islamic pedagogy through the concept of fitrah and 
through attention to individual differences. The source article argues that classical Islamic 
education recognized differences in intellectual and emotional development. Furqon et 
al. (2023) show that learning management system use influences student experiences, 
while Kuswianto and Ariyanti (2025) document the digital activism of millennial santri. 
These studies reveal that contemporary learners inhabit complex technological and 
cultural environments. Islamic pedagogy can respond by combining recognition of 
individual potential with guidance toward ethical and spiritual development.(Begum et 
al., 2025) The literature consequently supports a learner-centered model that is 
developmental without becoming value-neutral. 

The relationship between education and society has also been explored through 
Islamic educational thought. Ibn Khaldun's contribution is particularly relevant because 
education is associated with culture, social organization, and civilization. Fauzan and 
Mubarok (2024) connect Islamic Religious Education with spiritual intelligence, while 
Miftahudin and Husni (2024) demonstrate that pesantren evaluation changes across 
historical periods. These studies suggest that educational institutions are social systems 
that must adapt to changing circumstances. At the same time, adaptation does not 
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necessarily require abandonment of normative commitments. This provides a basis for 
understanding Islamic pedagogy as a socially responsive but value-oriented educational 
philosophy. 

Humanistic education provides another point of convergence. The concept of 
human dignity in Islamic thought can support educational approaches that recognize 
learners as persons with capacities, emotions, responsibilities, and aspirations. The source 
study connects this orientation with contemporary humanistic theories of learning. Laela 
Sari and Mulyani (2024) demonstrate the relevance of family and environmental factors 
to student character, reinforcing the idea that learners develop through relationships and 
contexts. Islamic humanism, however, differs from purely individualistic approaches 
because human freedom is connected with responsibility before God and society. This 
distinction makes Islamic pedagogy a potentially complementary rather than identical 
framework for contemporary humanistic education. 

Comparative studies reveal substantial convergence between Islamic pedagogy 
and contemporary active-learning theories. Qomariyah and Anggraini (2025) 
demonstrate the use of the jigsaw method to increase student activeness in Islamic 
Religious Education. Mabruri et al. (2025) show that digital tools can support Qur'anic 
learning, indicating adaptability in instructional practice. At the same time, Islamic 
pedagogy retains an explicit moral and spiritual orientation that is not always central to 
generic active-learning models. The literature therefore suggests convergence at the 
methodological level alongside divergence at the level of educational purpose. This 
distinction is important because it prevents superficial claims that Islamic pedagogy and 
modern pedagogy are completely identical. 

Values-based learning is especially relevant to the contemporary educational 
concern with character. Casudi et al. (2025) show how character education can be 
integrated into Aqidah Akhlaq learning, while Fatwa and Sa'diyah (2025) illustrate 
disciplined religious practice as a means of developing santri character. These studies 
indicate that moral education is strengthened through habituation, modeling, and 
sustained practice rather than through abstract instruction alone. The Islamic tradition 
therefore provides a practical conception of values education. Such a conception can 
enrich contemporary character education by linking values to repeated action and 
institutional culture. The literature supports the proposition that moral development 
should be embedded across educational processes rather than isolated in a single subject. 

Technology integration has generated a growing body of literature concerning 
Islamic education. Farina (2024) examines digital media in early childhood learning, 
while Mabruri et al. (2025) document a digital application for Qur'anic learning. 
Mpungose and Khoza (2022) examine student experiences with learning management 
systems, illustrating how digital platforms reshape learning environments. These studies 
collectively indicate that technology can expand access and engagement but does not 
automatically guarantee meaningful learning.(Mukhlis et al., 2025) Islamic pedagogy 
contributes an ethical criterion by asking whether technological use supports beneficial 
knowledge, disciplined attention, and responsible conduct. The literature therefore favors 
technology integration that is pedagogically and ethically purposeful. 

The literature also identifies tensions in adapting Islamic pedagogy to 
contemporary educational systems. Arfani et al. (2025) illustrate the complexity of 
institutional and policy contexts in Islamic educational settings. Latifah (2025) identifies 
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challenges in strengthening the implementation of the Independent Curriculum in Islamic 
Religious Education. These studies indicate that pedagogical reform occurs within 
systems of policy, teacher capacity, resources, and institutional culture. Classical 
concepts cannot simply be transferred into contemporary classrooms without 
interpretation and contextualization. The literature consequently supports a critical 
adaptation model rather than either uncritical traditionalism or wholesale secularization. 

Globalization provides another context for the revitalization of Islamic 
educational thought. The source study argues that Islamic pedagogy can participate in 
global educational discourse when classical ideas are interpreted critically and 
contextually. Arifin et al. (2024) examine religious-cultural transformation in Islamic 
education, showing that institutional identity can be negotiated within contemporary 
contexts. Fariduddin (2025) similarly addresses Islamic education amid digital social 
conflict and fragmentation. These studies indicate that globalization does not eliminate 
the need for Islamic educational identity; instead, it changes the conditions under which 
that identity is expressed. The literature therefore supports dialogue between Islamic 
educational principles and global educational concerns. 

Lifelong learning represents another area of conceptual convergence. Islamic 
traditions of seeking knowledge do not limit learning to a particular age or institutional 
stage. Mpungose and Khoza (2022) demonstrate that contemporary postgraduate learners 
continue to engage with learning management systems, reflecting the persistence of 
learning across educational stages. The source study interprets lifelong learning as a 
longstanding feature of Islamic educational culture.(Abdullah et al., 2025) This 
convergence suggests that Islamic pedagogy can contribute to contemporary learning 
societies by emphasizing continuous intellectual and moral development. The distinctive 
contribution lies in treating lifelong learning as both a competence-building process and 
a continuing responsibility. 

A final synthesis of previous research reveals a gap that this article addresses. 
Existing studies frequently examine individual dimensions such as character education, 
digital learning, curriculum implementation, teacher roles, or particular Islamic 
instructional methods. However, fewer studies in the supplied literature explicitly 
integrate these dimensions into a single conceptual explanation of how Islamic pedagogy 
shapes contemporary educational thought. The source article proposes four broad 
contributions involving knowledge-value integration, ethical formation, learner-centered 
development, and critical-reflective thinking. Mukhlis et al. (2024), Casudi et al. (2025), 
Qomariyah and Anggraini (2025), and Mabruri et al. (2025) provide complementary 
evidence for these dimensions. This study therefore extends the existing discussion by 
synthesizing them into an integrative pedagogical framework rather than treating them as 
isolated educational practices. 
 
Method 

This study uses qualitative library research because its primary object is a body of 
philosophical, conceptual, and pedagogical literature rather than a measurable classroom 
intervention. The supplied source explicitly identifies library research as appropriate for 
analyzing Islamic pedagogy and contemporary educational thought. A library-based 
design enables the researcher to examine classical Islamic intellectual traditions together 
with recent scholarly discussions. The approach is particularly suitable when the research 
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question concerns meanings, principles, relationships, and theoretical contributions. 
Mukhlis et al. (2024) provide a conceptual basis for examining Islamic educational 
purposes, while contemporary studies such as Casudi et al. (2025) provide examples of 
how those purposes appear in educational practice. The method therefore seeks 
conceptual depth rather than statistical generalization. 

The source corpus was organized into classical and contemporary materials. 
Classical materials include educational ideas associated with Al-Ghazali, Ibn Khaldun, 
and Ibn Sina, while contemporary materials include journal articles addressing Islamic 
pedagogy, curriculum, technology, character, teacher roles, and learner development. The 
supplied article states that literature was collected from physical and digital libraries and 
selected according to conceptual relevance. Recent studies such as Latifah (2025), 
Mabruri et al. (2025), and Qomariyah and Anggraini (2025) are especially useful for 
connecting foundational ideas with current educational contexts. The selection principle 
was therefore thematic relevance to Islamic pedagogy and contemporary educational 
thought. This process allowed the analysis to combine historical depth with contemporary 
applicability. 

The next methodological stage involved critical reading of the selected literature. 
Critical reading was used to identify definitions, assumptions, educational goals, 
pedagogical principles, and claims concerning contemporary relevance. The analysis did 
not treat every source as equally applicable but considered the context and contribution 
of each work. For example, research on digital learning was interpreted as evidence about 
technological adaptation rather than automatically as evidence of Islamic pedagogy as a 
whole. Mabruri et al. (2025) and Mpungose and Khoza (2022) were therefore read in 
relation to the broader question of how learning environments are changing. This 
procedure reduced the risk of treating isolated empirical findings as comprehensive 
philosophical conclusions. 

Following critical reading, the literature was coded thematically. The principal 
themes were adab and ethical formation, Islamic epistemology and knowledge 
integration, learner-centered pedagogy, teacher formation, educational goals, critical 
thinking, experiential learning, spirituality, technology, and social responsibility. These 
themes correspond closely with the conceptual structure of the supplied study. Casudi et 
al. (2025) informs the character dimension, Qomariyah and Anggraini (2025) informs 
active learning, and Mukhlis et al. (2024) informs educational purpose. Thematic 
organization made it possible to compare recurring concepts across otherwise different 
studies. It also provided a systematic basis for constructing the results table and 
integrative interpretation. 

Comparative analysis was then applied to identify convergence and distinction 
between Islamic pedagogy and contemporary educational theories. Convergence was 
examined in areas such as active learning, learner development, character formation, 
experiential learning, and lifelong learning. Distinction was examined particularly in the 
explicit spiritual and ethical grounding of Islamic education. The source article 
emphasizes that Islamic pedagogy can align with modern theories without becoming 
identical to them. Qomariyah and Anggraini (2025) illustrate methodological 
convergence, whereas Fauzan and Mubarok (2024) illustrate the distinctive importance 
of spiritual intelligence. This comparative procedure strengthened the argument that 
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Islamic pedagogy can enrich contemporary thought through dialogue rather than simple 
imitation. 

Conceptual synthesis constituted the final analytical stage. Findings from the 
literature were integrated into an interpretive framework explaining how Islamic 
pedagogy can shape contemporary educational thought at epistemological, curricular, 
pedagogical, relational, and social levels. The synthesis connects adab with character 
education, knowledge integration with interdisciplinary learning, talaqqi and deliberation 
with active learning, and fitrah with learner-centered development. Contemporary 
evidence from Latifah (2025), Mabruri et al. (2025), and Casudi et al. (2025) was used to 
demonstrate practical relevance. The resulting framework is conceptual rather than causal 
because the research does not involve experimental testing. Its purpose is to clarify 
patterns and propose theoretically grounded directions for further research. 

To maintain interpretive discipline, the analysis distinguishes source-supported 
findings from broader conceptual inferences. The supplied article provides direct support 
for the four major contributions of Islamic pedagogy: knowledge-value integration, 
character and ethical formation, learner-centered development, and critical-reflective 
thinking. Other implications, such as ethical digital education and global educational 
dialogue, are treated as extensions of these findings rather than as experimentally 
established outcomes. This distinction is important because library research cannot 
establish classroom effectiveness in the same manner as controlled empirical studies. The 
method consequently prioritizes coherence, relevance, and argumentative synthesis. 
Future empirical studies can test the proposed framework in schools, madrasahs, 
pesantren, and higher education settings. 
 
Results and Discussion 

The research results show that Islamic pedagogy possesses basic concepts that are 
highly relevant to contemporary educational needs, particularly regarding moral and 
character development. The concept of adab (adab) is a central finding that connects 
ethics to the entire learning process.(Latifah, 2025) In modern education, character 
building is a crucial agenda to address moral degradation among students. Islamic 
pedagogy offers a more systematic and in-depth methodology for internalizing values. 
These findings demonstrate that adab can be integrated into modern curricula as a core 
value framework. Thus, the concept of adab makes a significant contribution to 
contemporary character education. 

Another finding suggests that Islamic epistemology can enrich modern 
educational thinking through the concept of knowledge integration.(Casudi et al., 2025) 
Modern education is often criticized for separating knowledge in a fragmented manner 
without any meaningful connection. In contrast, Islamic epistemology unites all 
knowledge within the framework of monotheism, thus creating a harmonious relationship 
between knowledge and morality.(Nurdi et al., 2025) This offers an alternative to modern 
education, which is experiencing a value crisis due to the disconnect between knowledge 
and values. Integrating Islamic epistemology into the curriculum can help build a more 
comprehensive understanding of knowledge. Thus, knowledge integration is an important 
proposition for modern educational reform. 

The research also shows that Islamic learning methods align with active learning 
approaches in modern education.(Qomariyah & Anggraini, 2025) Methods such as 
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deliberation reflect the dialogical concept of contemporary pedagogy proposed by Freire. 
Demonstration and hands-on practice align with the constructivist approach, which 
emphasizes experiential learning. The talaqqi approach emphasizes personal relationships 
between teachers and students, which aligns with the mentorship model in modern 
education. This alignment demonstrates that Islamic pedagogy is not outdated but rather 
pedagogically relevant. Thus, traditional Islamic methods can be applied in modern 
learning contexts. 

Other findings indicate that the role of teachers in Islamic education is similar to 
the concept of teachers as role models in modern educational theory. In Islam, teachers 
are viewed as figures who reflect moral values, not simply conveyors of 
material.(Firmansyah, 2025) Modern education is beginning to recognize the importance 
of teachers' social and emotional competencies in influencing the learning 
process.(Dargahi et al., 2023) This demonstrates that the role of teachers in Islam is highly 
relevant to the needs of today's education sector.(Wati et al., 2025) Renewal of teacher 
education models can incorporate ethical pedagogical principles rooted in Islamic 
tradition.(Bolat et al., 2025) Thus, teachers become effective agents of character 
formation. 

Research also found that the goal of Islamic education, namely the formation of a 
perfect human being, strongly aligns with modern holistic education.(Costello et al., 
2023) The concept of a perfect human being emphasizes a balance between intellectual, 
emotional, moral, and spiritual development. Modern education, which prioritizes 
intellectual intelligence, tends to neglect the spiritual and moral dimensions.(Yilmaz et 
al., 2025) However, a holistic approach in contemporary education now recognizes the 
importance of this balance. Islamic pedagogy provides a comprehensive framework for 
holistic education. Thus, the concept of a perfect human being can serve as an alternative 
model for holistic curriculum development. 

Another finding reveals that Islamic education has a strong humanistic approach. 
The concept of fitrah in Islam demonstrates that humans possess innate potential that must 
be developed to its full potential.(Nurhidayah & Handayani, 2025) This aligns with 
Rogers' humanistic theory, which emphasizes the development of students' potential. 
Islamic education provides a theological foundation for humanism, thus creating a more 
meaningful humanistic approach.(Uziak et al., 2018) These findings demonstrate that 
Islamic pedagogy is well-suited to the needs of student-centered education. Thus, the 
Islamic humanistic approach has the potential to enrich modern humanistic theory. 

This research also shows that Islamic education emphasizes the close relationship 
between education and society. Education is seen as a primary tool for civilization 
formation in Ibn Khaldun's thought. Modern education also recognizes the crucial role of 
education in social change through critical educational theory.(Kashada et al., 2025) This 
convergence demonstrates that Islamic pedagogy provides a strong social perspective for 
modern education. A values-based educational model applied socially can support the 
development of a more just and moral society. Thus, Islamic education can serve as a 
foundation for societal development. 

Further findings indicate that Islamic education promotes lifelong learning. The 
tradition of seeking knowledge in Islam continues throughout life, with no age 
limit.(Mpungose & Khoza, 2022) Modern education embraces the concept of lifelong 
learning, emphasizing the importance of continuous knowledge adaptation. This 
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alignment demonstrates that Islamic pedagogy has long developed the concept of 
continuous learning. This is crucial in an era of rapidly changing knowledge. Therefore, 
the concept of lifelong learning in Islam can serve as a reference for modern education. 

This study also found that Islamic education has an integrative curriculum system 
that connects religious and worldly knowledge. Modern education is now beginning to 
develop thematic and integrative curricula to address the fragmentation of knowledge. 
The integrative curriculum approach in Islam provides an example of systemic 
implementation that has been ongoing for centuries.(Kasani et al., 2020) This 
demonstrates the relevance of the Islamic curriculum for shaping contemporary curricula. 
Thus, an integrative Islamic curriculum has high applicability. 

Other findings indicate that Islamic education emphasizes the importance of 
habituation in strengthening morals. Modern education recognizes that character 
formation requires more than theoretical instruction and practice.(Wahidah et al., 2025) 
The Islamic approach utilizes methods such as fostering good manners, teacher role 
models, and self-discipline.(Desyulita et al., 2025) This provides a strong pedagogical 
framework for modern character education. Therefore, Islamic-based character education 
can be an effective model for developing students' moral values. 

Research also found that Islamic pedagogy offers flexibility in adapting teaching 
methods based on student needs. Modern education emphasizes instructional 
differentiation to meet the diverse needs of students. Islamic educational traditions also 
consider differences in students' intellectual capacities and development.(Furqon et al., 
2023) This suggests that Islamic education implemented the principle of individualized 
learning long before modern education adopted it. Thus, Islamic pedagogy can provide a 
theoretical basis for differentiated learning. 

Further findings indicate that Islamic pedagogy supports the development of 
critical thinking. Classical literature shows that Islamic scholars encourage the use of 
reason and logic in understanding religious texts. Modern education makes critical 
thinking a key skill that students must possess.(Yusuf et al., 2025) This similarity suggests 
that Islam provides an important foundation for the development of values-based critical 
thinking. Thus, Islamic education can contribute to the development of critical literacy in 
modern education. 

This research also shows that Islamic pedagogy emphasizes a balance between 
theoretical knowledge and practice. In modern education, project-based and experiential 
learning are increasingly important.(Kristiana et al., 2023) Islamic education has long 
emphasized practical learning, such as through religious activities, social work, and life 
skills. This demonstrates that the Islamic approach is highly relevant to the needs of 21st-
century learning. Thus, Islamic education can support competency-based learning. 

The research also shows that Islamic pedagogy has a spiritual foundation that 
distinguishes it from modern education. Spirituality in Islam provides deeper meaning to 
the goals of education. Modern, secular education tends to separate the spiritual aspect 
from the learning process.(Yu, 2023) However, many contemporary educational theories 
are beginning to emphasize the importance of spiritual intelligence in learning. This 
suggests that Islamic education can fill the spiritual void in modern education. Thus, the 
spiritual dimension of Islam adds value to contemporary education systems. 

Recent findings suggest that Islamic pedagogy can play a role in shaping global 
educational thinking. Universal Islamic pedagogical principles such as justice, 
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compassion, and responsibility are highly relevant in global education. Modern education 
requires a more ethical and humanistic approach to address the challenges of 
globalization. Islamic pedagogy can make a significant contribution to shaping a more 
just and sustainable global education direction. Thus, Islamic education has great 
potential to be positioned as a key component of international educational discourse. 

Adab emerges from the literature as a coherent ethical foundation for 
contemporary education. The literature shows that adab connects learning with conduct, 
responsibility, respect, and the proper use of knowledge. Latifah (2025) demonstrates that 
Islamic Religious Education must negotiate contemporary curriculum demands while 
retaining formative purposes, and Casudi et al. (2025) show the integration of character 
education within Aqidah Akhlaq learning. The significance of this finding is that 
character formation is not positioned as an additional program but as part of the meaning 
of education itself. Contemporary schools can therefore interpret adab as an institutional 
culture expressed through curriculum, teacher modeling, classroom interaction, and 
assessment. This offers a more integrated response to concerns about moral fragmentation 
in education. 

The integration of knowledge and values constitutes a fundamental 
epistemological dimension of Islamic pedagogy. The literature indicates that Islamic 
thought resists a sharp separation between intellectual knowledge and ethical 
responsibility. Mukhlis et al. (2024) connect educational purposes with both worldly and 
spiritual dimensions, while Fauzan and Mubarok (2024) emphasize spiritual intelligence 
as an educational concern. The implication is that curriculum design can preserve 
disciplinary rigor while explicitly discussing the ethical purposes and consequences of 
knowledge. Such an approach is compatible with interdisciplinary education because it 
does not require disciplines to disappear. Instead, it provides a philosophical framework 
for relating disciplines to a shared conception of human flourishing. 

The pedagogical principles embedded in Islamic educational traditions 
demonstrate substantial compatibility with contemporary active-learning approaches. 
Deliberation encourages dialogue, demonstration connects explanation with observation, 
practical activity connects knowledge with experience, and talaqqi establishes close 
teacher-learner guidance. Qomariyah and Anggraini (2025) provide contemporary 
evidence of active collaborative learning in Islamic Religious Education, while Mabruri 
et al. (2025) show adaptation of Qur'anic learning through digital applications. These 
examples indicate that pedagogical innovation does not require a complete break with 
Islamic educational traditions. Instead, classical principles can inform the selection and 
design of modern instructional strategies. The important condition is that methods remain 
aligned with educational purposes and learner needs. 

The formative role of teachers represents another central dimension of Islamic 
pedagogy, positioning educators as both moral exemplars and pedagogical facilitators. 
Islamic pedagogy assigns teachers a formative role that extends beyond information 
delivery. Firmansyah (2025) links educational purpose with the dynamic internalization 
of Islamic values, while Faiz et al. (2025) illustrates the continuing importance of teacher 
guidance in Qur'anic memorization. Contemporary learning environments also require 
teachers to facilitate participation, manage technology, provide feedback, and build 
supportive relationships. The Islamic conception adds an ethical dimension to these 
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responsibilities. Teacher education can therefore be strengthened by combining 
instructional competence with reflective practice, integrity, empathy, and responsibility. 

The Islamic conception of the learner is grounded in the recognition of distinctive 
human potential and the developmental significance of fitrah. The Islamic concept of 
fitrah provides a basis for viewing education as the cultivation of inherent capacities 
rather than the production of standardized outputs alone. Furqon et al. (2023) show that 
technological learning environments affect student experiences, while Kuswianto and 
Ariyanti (2025) demonstrate the active engagement of millennial santri in digital religious 
communication. These findings reinforce the need for pedagogies that recognize learner 
diversity and changing contexts. Islamic pedagogy contributes an additional normative 
dimension by relating learner development to ethical and spiritual formation. 
Differentiated learning can therefore be understood as both responsive and purposive. 

Holistic human development constitutes a distinctive philosophical orientation 
within Islamic pedagogy. Its conception of human development includes intellectual, 
emotional, moral, spiritual, and social dimensions. Mukhlis et al. (2024) emphasize 
character and contribution to society, while Syifa and Hasanah (2025) highlight inner 
purification as part of Islamic formation. This framework challenges educational models 
that equate success primarily with examination results or technical competence. Holistic 
education becomes meaningful when each dimension supports the others rather than 
being taught as disconnected competencies. Islamic pedagogy thus offers a philosophical 
architecture for integrating whole-person development into contemporary curricula. 

The principle of lifelong learning is deeply consistent with the Islamic conception 
of knowledge as a continuing human responsibility. The Islamic commitment to seeking 
beneficial knowledge can be interpreted as a continuing educational responsibility across 
the life course. Mpungose and Khoza (2022) demonstrate the importance of digital 
learning environments for postgraduate learners, showing that contemporary education 
increasingly extends beyond conventional classroom stages. The Islamic framework adds 
a moral purpose to lifelong learning by linking continued learning with personal 
improvement and social contribution. This is particularly relevant in societies 
characterized by rapid technological and occupational change. Lifelong learning can 
therefore be conceptualized not merely as employability but as continuous intellectual 
and ethical growth. 

The integration of digital technology within Islamic pedagogy is most 
educationally meaningful when technological affordances remain subordinate to 
pedagogical and ethical purposes. Farina (2024) examines digital media in early 
childhood learning, Mabruri et al. (2025) examine an application for Qur'anic learning, 
and Mpungose and Khoza (2022) document learning management system experiences. 
These studies demonstrate that digital environments are already part of contemporary 
learning practices. However, technology alone does not provide ethical direction or 
guarantee meaningful engagement. Islamic pedagogy can supply principles for 
purposeful use, including responsibility, moderation, discernment, and beneficial 
knowledge. The finding therefore supports ethical digital pedagogy rather than 
technology-centered pedagogy. 

The relationship between education and social transformation further 
demonstrates the broader societal function of Islamic pedagogy. Islamic pedagogy 
regards education as connected with the formation of individuals who contribute to 
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family, community, and civilization. Miftahudin and Husni (2024) show the changing 
management of pesantren evaluation, while Arifin et al. (2024) discuss religious-cultural 
transformation in Islamic educational contexts. These studies indicate that educational 
institutions are embedded within changing social environments. Islamic pedagogy can 
respond to social change without surrendering its normative orientation. Education 
consequently becomes a mechanism for developing socially responsible persons rather 
than only individually successful graduates. 

Critical thinking within Islamic pedagogy can be conceptualized as an 
intellectually rigorous process that remains anchored in ethical accountability and the 
pursuit of beneficial knowledge. The literature identifies deliberation, reflection, 
interpretation, and rational inquiry as compatible with Islamic educational practice. 
Qomariyah and Anggraini (2025) provide an example of participatory learning that 
increases student activeness, while Mukhlis et al. (2024) emphasize educational purposes 
that connect knowledge with character. This indicates that critical thinking in Islamic 
pedagogy need not be value-neutral. Instead, critical inquiry can be oriented toward truth 
seeking, intellectual humility, responsible judgment, and beneficial action. Such a model 
responds to contemporary demands for critical literacy while preserving moral purpose. 
Table 1. Integrative Mapping of Islamic Pedagogy and Contemporary Educational 

Thought 

Dimension 
Islamic 
Pedagogical 
Concept 

Contemporary 
Educational 
Counterpart 

Implication 
for Modern 
Education 

Supporting 
Studies 

Adab and 
ethical 
formation 

Learning as 
disciplined, 
respectful, 
morally 
responsible 
practice 

Character 
education and 
values-based 
learning 

Embed ethics 
in curriculum, 
classroom 
culture, 
assessment, 
and teacher 
modeling 

Latifah 
(2025); 
Casudi et al. 
(2025) 

Islamic 
epistemology 

Integration of 
revelation, 
reason, 
experience, 
and ethical 
purpose 

Interdisciplinary 
and integrative 
learning 

Reconnect 
disciplinary 
knowledge 
with human 
and ethical 
purposes 

Mukhlis et 
al. (2024); 
Fauzan & 
Mubarok 
(2024) 

Talaqqi and 
mentorship 

Guided 
personal 
relationship 
between 

Mentoring and 
personalized 
learning 

Strengthen 
teacher-learner 
interaction and 
feedback 

Mabruri et al. 
(2025); Faiz 
et al. (2025) 
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Dimension 
Islamic 
Pedagogical 
Concept 

Contemporary 
Educational 
Counterpart 

Implication 
for Modern 
Education 

Supporting 
Studies 

teacher and 
learner 

Musyawarah 
and dialogue 

Learning 
through 
discussion, 
deliberation, 
and reflection 

Dialogic and 
collaborative 
learning 

Use structured 
dialogue to 
cultivate 
reasoning and 
participation 

Qomariyah 
& Anggraini 
(2025); 
Mukhlis et 
al. (2024) 

Demonstration 
and practice 

Knowledge 
connected with 
observation 
and action 

Experiential and 
project-based 
learning 

Design tasks 
that connect 
concepts with 
authentic 
practice 

Kristiana et 
al. (2023); 
Mabruri et al. 
(2025) 

Fitrah and 
learner 
potential 

Learners 
possess 
differentiated 
capacities 
requiring 
cultivation 

Learner-
centered and 
differentiated 
instruction 

Adapt pace, 
support, 
activity, and 
guidance to 
learner needs 

Furqon et al. 
(2023); 
Kuswianto & 
Ariyanti 
(2025) 

Insan kamil 
and holistic 
formation 

Balanced 
intellectual, 
moral, 
spiritual, 
emotional, and 
social 
development 

Holistic 
education 

Define 
outcomes 
beyond 
academic 
achievement 

Mukhlis et 
al. (2024); 
Syifa & 
Hasanah 
(2025) 

Teacher as 
moral 
exemplar 

Teacher 
combines 
instruction, 
guidance, and 
ethical 
modeling 

Professional and 
socio-emotional 
teacher 
competence 

Integrate ethics 
and reflective 
practice into 
teacher 
education 

Firmansyah 
(2025); Faiz 
et al. (2025) 
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Dimension 
Islamic 
Pedagogical 
Concept 

Contemporary 
Educational 
Counterpart 

Implication 
for Modern 
Education 

Supporting 
Studies 

Lifelong 
seeking of 
knowledge 

Learning 
continues 
throughout life 
as an ongoing 
responsibility 

Lifelong 
learning 

Promote 
continuous 
learning 
beyond formal 
educational 
stages 

Mpungose & 
Khoza 
(2022); 
Mukhlis et 
al. (2024) 

Knowledge-
practice 
integration 

Knowing 
should lead to 
beneficial and 
responsible 
action 

Competency-
based learning 

Assess 
application, 
judgment, and 
social 
contribution 

Kristiana et 
al. (2023); 
Mukhlis et 
al. (2024) 

Digital ethics Technology 
guided by 
responsibility, 
moderation, 
and beneficial 
use 

Digital 
citizenship and 
ethical 
technology use 

Combine 
digital literacy 
with moral 
discernment 

Fariduddin 
(2025); 
Mabruri et al. 
(2025) 

Education and 
society 

Education 
contributes to 
community 
and 
civilization 

Education for 
social 
transformation 

Connect 
learning with 
civic, 
communal, and 
social 
responsibilities 

Miftahudin 
& Husni 
(2024); 
Arifin et al. 
(2024) 

A broader interpretation of these findings positions Islamic pedagogy as an 
educational philosophy rather than merely a collection of religious teaching techniques. 
Its epistemology determines how knowledge is understood, its anthropology determines 
how learners are viewed, and its ethics determines how knowledge should be practiced. 
The pedagogical methods are consequently expressions of deeper philosophical 
commitments. Mukhlis et al. (2024) demonstrate the connection between educational 
goals and character formation, while Casudi et al. (2025) show how values become 
operationalized in classroom learning. This layered structure explains why Islamic 
pedagogy can contribute to contemporary educational thought beyond Islamic Religious 
Education as a single subject. Its contribution is potentially systemic because it addresses 
the purposes and organization of education itself. 
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The concept of adab provides a substantive bridge between character formation 
and academic learning. Many character programs become peripheral when values are 
taught separately from ordinary classroom practices. Islamic pedagogy avoids this 
separation by embedding ethical expectations within the relationship between teacher, 
learner, knowledge, and action. Latifah (2025) demonstrates the need to negotiate 
curriculum implementation while maintaining the formative purpose of Islamic Religious 
Education. Casudi et al. (2025) further support the integration of character within subject 
learning. Contemporary education can therefore operationalize adab through assessment 
criteria, collaborative norms, teacher modeling, reflective activities, and community 
engagement. 

A coherent approach to curriculum reform requires knowledge integration to be 
grounded in shared educational purposes rather than in the simple combination of 
religious and secular subjects. Knowledge integration should not mean simply combining 
religious and secular subjects without conceptual coherence. It should involve identifying 
common educational purposes and showing how different disciplines contribute to 
responsible human action. Mukhlis et al. (2024) provide a framework in which worldly 
and spiritual purposes coexist, while Qomariyah and Anggraini (2025) demonstrate that 
Islamic Religious Education can participate in contemporary curriculum structures. This 
approach may support interdisciplinary projects in which scientific, social, technological, 
and religious perspectives are placed into constructive dialogue. Islamic pedagogy 
therefore contributes a philosophy of integration rather than a mechanical curriculum 
formula. 

The implications for teacher education extend beyond the acquisition of 
instructional techniques to encompass ethical, relational, and reflective dimensions of 
professional competence. If teachers are expected to become ethical models, teacher 
preparation cannot focus exclusively on instructional technique. Professional 
development should also include reflective ethics, communication, learner mentoring, 
and the ability to translate values into classroom practice. Firmansyah (2025) emphasizes 
value formation in daily life, while Faiz et al. (2025) demonstrate the importance of 
sustained teacher guidance. Contemporary teacher education can incorporate these 
insights without weakening professional standards. The resulting model would treat 
teacher competence as multidimensional, combining knowledge, pedagogy, relational 
skill, ethical character, and technological literacy. 

A learner-centered orientation within Islamic pedagogy can be strengthened 
through the concept of fitrah and contemporary approaches to differentiated learning. The 
concept of fitrah supports recognition of individual potential, while contemporary digital 
learning research shows that students interact with learning environments in diverse ways. 
Furqon et al. (2023) provide evidence concerning the influence of learning management 
systems on students, and Kuswianto and Ariyanti (2025) demonstrate changing patterns 
of Muslim youth engagement. Islamic pedagogy can therefore support differentiation 
through attention to learner capacity, context, pace, and developmental needs. The 
distinctive contribution is that differentiation remains connected to formation and 
responsibility. Learner-centeredness thus does not mean learner isolation from moral and 
social purposes. 

Experiential learning represents a particularly productive point of convergence 
between Islamic educational traditions and contemporary pedagogical theory. Practical 
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religious activities, demonstration, discussion, and guided practice illustrate that learning 
can involve the body, emotions, relationships, and reflection. Kristiana et al. (2023) 
underline the importance of engagement in contemporary online education, while 
Mabruri et al. (2025) show how digital resources can support Qur'anic learning. The 
pedagogical challenge is to ensure that experience is followed by reflection and meaning-
making. Islamic pedagogy can strengthen this cycle by connecting experience with adab, 
intention, and beneficial action. In this sense, experience becomes not merely an 
instructional technique but a means of forming habits and judgment. 

The ethical dimension of digital transformation constitutes an increasingly 
important area in which Islamic pedagogy can make a distinctive contribution. Digital 
transformation has made access to information easier while increasing the need for 
discernment and self-regulation. Fariduddin (2025) identifies the context of digital clicks 
and social conflict, and Mabruri et al. (2025) demonstrates a constructive use of digital 
applications for Qur'anic learning. Islamic pedagogy can frame digital literacy around 
questions of truthfulness, responsibility, moderation, privacy, respect, and beneficial use. 
Such principles are relevant even in plural educational settings because they address 
general problems of responsible participation in digital environments. The contribution is 
therefore an ethical layer that can complement technical digital competence. 

The relevance of Islamic pedagogy also extends to global and intercultural 
educational discourse when its principles are articulated through an open and dialogical 
framework. Islamic pedagogy should not be presented as a closed system intended only 
for Muslim educational institutions. Its concepts of justice, responsibility, compassion, 
dignity, stewardship, and disciplined knowledge seeking can enter global dialogue while 
remaining rooted in their Islamic sources. Arifin et al. (2024) and Fariduddin (2025) show 
how Islamic education interacts with contemporary cultural and digital transformations. 
Such dialogue requires intellectual openness and careful contextualization. The goal is 
not to replace other educational philosophies but to broaden the range of conceptual 
resources available for addressing shared educational challenges. 

The systemic implementation of Islamic pedagogy depends on institutional 
coherence across the broader educational ecosystem. Institutional adaptation requires 
more than curriculum revision. Teachers, school leaders, families, educational policies, 
learning technologies, and assessment systems must reinforce the same educational 
purposes. Laela Sari and Mulyani (2024) demonstrate the importance of family 
environment for student character, while Miftahudin and Husni (2024) highlight the 
changing management context of pesantren. These findings indicate that Islamic 
pedagogy is most effective conceptually when supported by an educational ecosystem. A 
mismatch between classroom values and institutional practices can weaken moral 
formation. Contemporary educational reform should therefore approach Islamic 
pedagogy systemically rather than as a classroom-level intervention only. 

A redefinition of educational progress provides a broader theoretical horizon for 
understanding the contemporary relevance of Islamic pedagogy. Progress should include 
not only technological sophistication, employability, and academic performance but also 
wisdom, ethical judgment, social responsibility, and the capacity to live meaningfully 
with others. The supplied study identifies knowledge-value integration, character 
formation, learner-centered development, and critical-reflective thinking as central 
contributions. These contributions are reinforced by contemporary studies on character 
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education, active learning, digital learning, and Islamic educational purposes (Casudi et 
al., 2025; Mabruri et al., 2025; Qomariyah & Anggraini, 2025). The resulting framework 
does not reject modern education but seeks to deepen its philosophical and ethical 
foundations. Islamic pedagogy can therefore shape contemporary educational thought 
most productively when it enters critical dialogue with modern theories while preserving 
its distinctive conception of knowledge, human purpose, and moral responsibility.  
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Conclusion 
This study concludes that Islamic pedagogy has substantial conceptual capacity to 

shape contemporary educational thought because it connects epistemology, ethics, learner 
development, teacher formation, pedagogy, and social responsibility within a unified 
educational orientation. The most significant contributions identified are the integration 
of knowledge and values, the centrality of adab and character formation, learner-centered 
development, and critical-reflective thinking. The literature also demonstrates meaningful 
convergence between Islamic pedagogical practices and contemporary approaches such 
as active learning, experiential learning, differentiated instruction, lifelong learning, and 
collaborative learning. At the same time, Islamic pedagogy retains a distinctive spiritual 
and ethical foundation that prevents its contribution from being reduced to 
methodological similarity. Its contemporary relevance therefore lies in its capacity to 
deepen the philosophical purposes of educational innovation. Islamic pedagogy can 
enrich modern education by asking not only how learners learn effectively, but also what 
kind of persons education should form and what responsibilities should accompany 
knowledge. The study further concludes that the revitalization of Islamic pedagogy 
requires contextual interpretation rather than mechanical replication of classical forms. 
Contemporary educational institutions need to translate adab, knowledge integration, 
fitrah, teacher exemplarity, practical learning, and spiritual formation into curricula, 
teacher education, assessment, digital learning, and institutional culture. The evidence 
reviewed suggests that this process is already visible in character education, Islamic 
Religious Education reform, digital Qur’anic learning, collaborative learning, and 

changing pesantren practices. Future empirical research should test the proposed 
integrative framework across schools, madrasahs, pesantren, universities, and digital 
learning environments. Such research should examine not only academic achievement 
but also ethical reasoning, learner agency, social responsibility, digital conduct, and 
holistic development. In this way, Islamic pedagogy can participate more substantially in 
global educational discourse while maintaining its intellectual identity and normative 
foundations. Its strongest contribution to contemporary educational reform is ultimately 
the restoration of a meaningful relationship among knowledge, character, spirituality, 
human dignity, and responsible action.  
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